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Rationale for Implementation 
Shifts in the Law (Federal and State Mandates) 

 

➢ The Elementary and Secondary Education Acts  (ESEA) 

▪ Passed in 1965 as part of the “War on Poverty” 

▪ An emphasis on high standards and accountability 

➢ No Child Left Behind  (NCLB) 

▪ Congress amends ESEA and reauthorizes it as NCLB (2002) 

▪ A  focus on Adequate Yearly Progress (AYP) 

➢ Reauthorization of 2004 Individuals with Disabilities Act 

▪ Included a new concept regarding the identification of students with specific learning disabilities.  

 
▪ The IDEA allows a school district to consider a student's response to scientific, research-based              

interventions as part of the evaluation process in determining whether a student has a specific               
learning disability (LD).  

 
▪ This approach is referred to as the Response-to-Intervention (RtI) process.  

 
 
 
 
 
 
 
 
 
 
 
 
 

4 
 



 
 

➢ Response to Intervention in New York State 
 

▪ IDEA 2004 required that states adopt criteria for school districts to use with students who 
have learning disabilities. 

 
▪ must not require the use of severe discrepancy between intellectual ability and achievement; 

and  
 

▪ must permit the use of a process based on the student’s response to scientific, 
research-based intervention 

 
▪ New York State not only chose to fulfill the federal requirement, but expanded the RtI concept 

beyond special education. The RtI process is defined as a general education service.  
 

▪ New York State established regulations to conform to IDEA that not only addresses the use of 
RtI for learning disability determinations but also introduces the RtI process as a general 
education initiative. 

 
▪ The New York State Education Department established a policy framework for RtI in 

regulations relating to school-wide screenings, minimum components of RtI programs, parent 
notification and use of RtI in the identification of students with learning disabilities. 

 
▪ The Regents policy establishes a framework for RtI. 

 
▪ April 2008 Memorandum to School Districts in NYS to implement to take timely actions to 

implement a Response to Intervention Program. 
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Definition of RtI 

 

Response to Intervention (RtI) is the practice of providing high-quality instruction/intervention matched to 

student needs and using learning rate over time and level of performance to make important educational 

decisions. 

 

The Core Principles of RtI: 

▪ Intervene early;  

▪ Use a multi-tiered model of service delivery;  

▪ Use problem-solving logic to make data-driven decisions;  

▪ Use research-based, scientifically validated interventions/instruction to the extent available;  

▪ Monitor student progress to inform instruction;  

▪ Use data to make decisions;  

▪ Use assessment for three different purposes: 1) screening; 2) diagnosis; and 3) progress 

monitoring.  

National Association of State Directors of Special Education (NASDSE), Inc. (2005). Response to Intervention: Policy Considerations 
and Implementation. Alexandria, VA. 
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BH-BL RESPONSE TO INTERVENTION (RtI) 

 
We believe…  

 
 
 

➢All students can learn and achieve at high levels through the 
proper blend of high quality classroom instruction, team work, 
and the belief that all students can succeed 

 
 
 

➢Most academic difficulties can be prevented with early 
identification of student needs followed by immediate intervention 

 
 
 

➢Data should be used constructively to guide and inform 
instruction and serve as a means to assess and celebrate 
progress 

 
 
 

➢Continuous adult learning leads to the highest level of student 
learning 

 
 
 

➢Ongoing and meaningful engagement of families promotes 
student success 
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BH-BL Central Schools 
Response to Intervention Plan  

Kindergarten – Grade 5 
  
INTRODUCTION 
Response to Intervention (RtI) is the practice of providing high-quality instruction/intervention matched to 
student needs and using learning rate over time and level of performance to make important educational 
decisions about an individual student. (NASDSE, 2006) 
 
RtI represents an important educational strategy to close achievement gaps for all students, including 
students at risk, students with disabilities and English language learners, by preventing smaller learning 
problems from becoming insurmountable gaps.  It has also been shown to lead to more appropriate 
identification of, and interventions with, students with learning disabilities.  Each day educators make 
important decisions about students’ educational programs. These include decisions as to whether a 
student who is struggling to meet the standards set for all students might need changes in instruction or 
might have a learning disability.  This decision as to whether a student has a learning disability must be 
based on extensive and accurate information that leads to the determination that the student’s learning 
difficulties are not the result of the instructional program or approach.  RtI is an effective and instructionally 
relevant process to inform these decisions. 
 
Based upon New York State Department regulations, RtI begins with high quality research-based 
instruction in the general education setting provided by the general education teacher.  Instruction is 
matched to student need through provision of differentiated instruction in the core curriculum and 
supplemental intervention delivered in a multi-tier format with increasing levels of intensity and targeted 
focus of instruction.  As a consequence of school-wide screenings of all students and progress monitoring, 
students who have not mastered critical skills or who are not making satisfactory progress can be 
identified for supplemental intervention.  If the student continues not to make sufficient progress after 
receiving the most intensive level of instructional intervention, it may be determined that a referral for a 
comprehensive evaluation to determine eligibility for special education is needed. 
 
Reading in the early grades is a primary focus of the RtI process, as this is the area in which most of the 
research is available and the curriculum area in which the most students are identified with learning 
difficulties.  However, the process of data-based decision making and the principles of RtI can apply to 
other content areas as well as to behavioral issues that impact learning. 
 
The nine requirements of an RtI program, along with district expectations, are listed below. 
 
1. APPROPRIATE INSTRUCTION 
 
Quality Indicators for Appropriate Instruction will be implemented 
 

● Research/evidence-based instruction that has shown to be effective is provided to all students.  
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● Daily reading includes an uninterrupted block of 90 minutes of daily explicit and systematic 
instruction in phonemic awareness, phonics, vocabulary development at all grade levels, reading 
fluency (including oral reading skills) and reading comprehension strategies.  See appendix. 

● Scientific research-based math instruction includes instruction in problem-solving, arithmetic 
skill/fluency, conceptual knowledge/number sense and reasoning ability.  

● Differentiated instruction is used to meet a wide range of student needs.  
● Instruction is culturally and linguistically responsive to the language and learning needs of students 

whose first language is not English.  
● Culturally responsive instruction uses the cultural knowledge, prior experiences, performance 

styles and strengths of students from diverse backgrounds to make learning more appropriate and 
effective for them. Culturally responsive teaching incorporates multicultural information, resources, 
and materials in all the subjects and skills routinely taught in schools. 

 
Linguistically Appropriate Instruction 

 
Appropriate instruction for limited English proficient/English language learners (LEP/ELL) students must           
be both culturally responsive and linguistically appropriate. This includes research and evidence based             
instruction that has been validated with LEP/ELL students and bilingual and English as a second               
language (ESL) instruction, at levels pursuant to Part 154 of the Regulations of the Commissioner of                
Education. It is also important to determine if adequate support in English language development has               
been provided and to what extent a student may be struggling due to their lack of proficiency in English.  

 
The same basic requirements for implementing RtI with all general education students apply to situations               
in which cultural and linguistic diversity may be a factor: screening, progress monitoring, qualified              
instructors (for reading/literacy and content areas, including instructors providing English language arts            
(ELA), ESL and bilingual instruction), and application of instruction and interventions with fidelity.  
 
2. UNIVERSAL SCREENING 
 
Quality Indicators for Universal Screening  

● District-wide screenings for elementary schools occur at least three times during the course of an 
academic year (fall, winter, spring) and are administered school-wide or at least to 95% of all 
students.  

● Each screening instrument meets reliability and validity standards and items are aligned with the 
curriculum based on the NYS Common Core learning standards for each grade level.  

● Screening results will help teachers determine the impact of core curriculum and instruction on 
student learning. 

● Criteria are established that identify students who are performing at benchmark, at-risk and 
seriously at-risk levels, and those students who need further monitoring and assessment.  

● Professional development is provided to ensure fidelity of implementation, scoring and 
interpretation of results.  

 
Screenings 

➢ Screening is an assessment procedure characterized by brief, efficient, repeatable testing of 
age-appropriate academic skills (e.g., identifying letters of the alphabet or reading a list of high 
frequency words).  

➢ Screenings are conducted for the purposes of initially identifying students who are “at-risk” for 
academic failure and who may require closer monitoring and/or further assessment. 
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➢ Section 117.3 of the Regulations of the Commissioner of Education requires that students with low 
district/state test scores be monitored periodically through screenings and on-going assessments 
of the student’s reading and mathematic abilities and skills. 

➢ Universal screening instruments “take the temperature” and provide a broad look at very basic, 
elemental skills while more diagnostic instruments “dig deeper” to provide the ​why ​ behind the ​what 
that is indicated in the screening. 

 
 
Procedures for Screenings  

❖ Provide periodic school-wide training that focuses on standardized administration of screening tool(s) 
and interpretation of results. 

❖ Follow yearly, school-wide schedule for screening procedures to ensure that the screenings are 
completed consistently and reliably. 

❖ Administer screening tools that are relevant to the skills being tested and the age/grade level of the 
student being assessed based on the curriculum aligned with the State learning standards. 

❖ Use grade level teams to review screening results to determine what changes or interventions are 
appropriate for the students identified. 

❖ The RtI service provider will notify parents in writing of students who are identified as at-risk and who                  
will be provided supplemental intervention and more frequent progress monitoring. 

 
BH-BL Universal Screening Procedures 

❖ Curriculum-based measures (CBM’s) developed by the district and/or DIBELS, will be administered to 
all students K-5 by an evaluation team during the first 2 weeks of school in order to: 

o establish a baseline for each student and to create district benchmarks 
o provide early identification of students at-risk for academic failure in reading 
o determine the appropriate level of instruction and/or intervention  

❖ These CBM’s will be provided to, and administered by, the Universal Screening Team comprised of five 
staff members  (i.e., Principal, School Psychologist, Related Service Providers, Resource Room 
teacher) established by each elementary building. 

o A 30-minute block of time will be scheduled by the Universal Screening Team for each 
classroom teacher in order to assess all students in one class during one block. 

❖ The Universal Screening Team will compile the CBM data for each grade level and share and review 
the results with each grade level team.  

o The CBM data will be one component used in determining eligibility for RtI Reading and the 
appropriate level of RtI frequency and/or intensity (see following table). 

❖ The Fountas & Pinnell (F&P) will be administered by classroom teachers to all students by October and 
in June.  A January administration will only be given to those students falling in the yellow and green 
columns based on the chart below: 

 
    Fall:   All classroom teachers will administer a fiction text. 
   January:          All classroom teachers will administer a fiction text to students meeting the tier 2 or tier 3  
                           criteria. 
   June:  All classroom teachers will administer F&P fiction or non-fiction texts. 

 
❖ The fall F&P results will be used in the decision-making process for initial RtI services in September for 

students in grades 2 -5.  Students who are perceived to be at risk by the classroom teacher based upon 
the F&P assessments should be tested in the first full two weeks of September.  

❖ Parents will be notified in writing regarding their child’s eligibility for RtI services by a district-developed 
form letter (see appendix). 
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❖ Students who qualify for RtI will continue to receive regularly scheduled CBM’s or running records by 
the RtI service provider in order to monitor their progress (this is outlined in more detail in the following 
section). 

❖ If there is inconsistency among the criteria regarding a student’s eligibility for tiered support, the grade 
level team can request additional information be obtained by the RtI Teacher through another 
assessment such as the DRA or a running record. 

 
 
 

 
Assessments September January June 
Kindergarten Tier 1 Tier 2 Tier 3 Tier 1 Tier 2 Tier 3 Tier 1 Tier 2 Tier 3 
Letter Sound Fluency 10 & 

above 5 4 & 
below 20 10 5 & 

below 40 20 10 & 
below 

Grade 1 Tier 1 Tier 2 Tier 3 Tier 1 Tier 2 Tier 3 Tier 1 Tier 2 Tier 3 
F&P C & 

above B A/non-re
ader 

G & 
above F E & 

below 
I & 

above H E-G 

1​st​ Grade District RtI 
Screening  Assessment 

19 & 
Above 14-18 13 and 

below 6 4-5 3 8-9 5-7 4 & 
below 

DIBELS (Nonsense Word 
Fluency-CLS) 27 +  18-26 0-17 43 +  33-42 0-32 58 + 47-57 0-46 

Grade 2 Tier 1 Tier 2 Tier 3 Tier 1 Tier 2 Tier 3 Tier 1 Tier 2 Tier 3 
F&P I & 

above H E-G L & 
above K G-J M & 

above L G-K 

2nd Grade District RtI 
Screening Assessment 6 4-5 3 & 

below 6 4-5 3 & 
below 6 4-5 3 & 

below 
DIBELS (Oral Reading 
Fluency-Words Correct) 52 + 37-51 0-36 72+  55-71 0-54 87 + 65-86 0-64 

Grade 3 Tier 1 Tier 2 Tier 3 Tier 1 Tier 2 Tier 3 Tier 1 Tier 2 Tier 3 
F&P M & 

above L G-K O & 
above M-N J-L P & 

above O K-N 

3rd Grade District Screening 
Assessment 8-9 5-7 4 & 

below 8-9 5-7 4 & 
below 8-9 5-7 4 & 

below 
DIBELS (Oral Reading 
Fluency-Words Correct) 70 + 55-69 0-54 86 + 68-85 0-67 100 + 80-99 0-79 

Grade 4 Tier 1 Tier 2 Tier 3 Tier 1 Tier 2 Tier 3 Tier 1 Tier 2 Tier 3 
F&P P & 

above O K-N R & 
above P-Q M-O S & 

above R P-Q 

NYS Test Level 3 
& above 

Mid-poin
t level 2 

Mid-poin
t level 2 
& below 

      

DIBELS (Oral Reading 
Fluency-Words Correct) 90 + 70-89 0-69 103 + 79-102 0-78 115 + 95-114 0-94 

Grade 5 Tier 1 Tier 2 Tier 3 Tier 1 Tier 2 Tier 3 Tier 1 Tier 2 Tier 3 
F&P S & 

above 
R P-Q U & 

above 
S-T Q-R V & 

above 
T-U R-S 

NYS Test Level 3 
& above 

Mid-poin
t level 2 

Mid-poin
t level 2 
& below 

      

DIBELS (Oral Reading 
Fluency-Words Correct) 

111 + 96-110 0-95 120 + 101-119 0-100 130 + 105-129 0-104 
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*Any student who tests below the targeted levels for Tier 3 should be reviewed on an individual basis 
for further evaluation/referred to PAT. 
 
*At each grade level, report card grades & teacher & reading specialist recommendations will be 
considered along with the stated criteria.  
 
Revised 10/12 
 
Burnt Hills-Ballston Lake School District Universal Screening/Literacy Assessment Calendar 
2012-2013 
 
Grade Fall Winter Spring 
1 ➢ F&P- ​all students 

➢ DIBELS- ​all students 
➢ Grade Level Reading District 

Assessment- ​targeted 
students 

➢ F&P- ​targeted students 
➢ Grade Level Reading District – 

Assessment- ​targeted students 
➢ DIBELS – targeted students 

➢ F&P- ​all students 
➢ DIBELS- ​all students 
➢ Grade Level Reading District 

Assessment- ​targeted 
students 

2 ➢ F&P- ​all students 
➢ DIBELS- ​all students 
➢ Grade Level Reading District 

Assessment- ​targeted 
students 

➢ F&P- ​targeted students 
➢ Grade Level Reading District 

Assessment- ​targeted students 
➢ DIBELS – targeted students 

➢ F&P- ​all students 
➢ DIBELS- ​all students 
➢ Grade Level Reading District 

Assessment- ​targeted 
students 

3 ➢ F&P- ​all students 
➢ DIBELS- ​all students 
➢ Grade Level Reading District 

Assessment- ​targeted 
students  

➢ F&P​-  targeted students 
➢ Grade Level Reading District 

Assessment- ​targeted students 
➢ DIBELS – targeted students 

➢ F&P- ​all students 
➢ NYS ELA Assessment 
➢ DIBELS- ​all students 
➢ Grade Level Reading District 

Assessment- ​targeted 
students 

4 ➢ F&P- ​all students 
➢ DIBELS- ​all students 
➢ Grade Level Reading District 

Assessment- ​targeted 
students 

➢ F&P- ​targeted students 
➢ Grade Level Reading District 

Assessment- ​targeted students 
➢ DIBELS – targeted students 

➢ F&P​- all students 
➢ NYS ELA Assessment 
➢ DIBELS- ​all students 
➢ Grade Level Reading District 

Assessment- ​targeted 
students 

5 ➢ F&P- ​all students 
➢ DIBELS- ​all students 
➢ Grade Level Reading District 

Assessment- ​targeted 
students 

➢ F&P- ​targeted students 
➢ Grade Level Reading District 

Assessment- ​targeted students 
➢ DIBELS – targeted students 

➢ F&P- ​all students 
➢ NYS ELA Assessment 
➢ DIBELS- ​all students 
➢ Grade Level Reading District 

Assessment- ​targeted 
students 

 
 
➢ Progress Monitoring is ongoing throughout the year by the RtI providers for Tier II and III students.  We are 

tentatively awaiting word from the District APPR Committee regarding the choice of a local assessment.  
➢ The F&P assessments will be completed by the classroom teachers. 
➢ The DIBELS assessment will be completed in the fall and spring by a building team of professionals. 
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➢ Students in Tier 2 and Tier 3 will be administered the mid year DIBELS assessment by their current RtI service 
provider. 

➢ Mid year DIBELS assessment may be conducted for “at-risk” students through an RtI team recommendation. 
➢ The Grade Level Reading District Assessment for targeted children will be completed by the RtI specialists. 
➢ If there is a discrepancy in the above assessment data, additional assessment/s will be administered by the RtI 

specialists in order to determine the appropriate level of service. 

 
 
 
3. INSTRUCTION MATCHED TO STUDENT NEEDS 
 
Multi Tier Service Delivery Model 
 
When students are identified through screening, progress monitoring or other on-going assessment            
procedures as not making sufficient or satisfactory progress, the school’s multi-tier service delivery model              
provides a range of supplemental instructional interventions with increasing levels of intensity to address              
these needs. The various tiers include distinguishing features such as:  

● size of instructional group,  
● expected student performance as a result of the intervention,  
● frequency and focus of screening,  
● duration of the intervention,  
● frequency and focus of progress monitoring,  
● frequency of intervention provided, and  
● the instructor’s qualifications.  

 
In BH-BL, we use a three tiered model of increasingly intense interventions that respond to 
student-specific needs (a continuum of instructional support provided to a student).  
 
TIER 1 
 
Tier 1 is commonly identified as the classroom instructional program provided to all students by the                
general education teacher in the general education classroom. Research and evidence based instruction             
and positive behavior intervention and supports are part of the classroom program. Tier 1 also includes                
supplemental small group intervention support provided by the classroom teacher. A school/district’s core             
program (Tier 1) should minimally include:  

● classroom curriculum aligned to the NYS common core learning standards;  
● appropriate instruction and research-based instructional interventions that meets the needs of 

students;  
● universal screening administered to all students in the general education classroom up to three 

times per year; See appendix. 
● weekly progress monitoring of students initially identified as at-risk for six to eight weeks;  
● differentiated instruction based on the abilities and needs of all students in the core program.  
● A daily 90 minute block of instruction in English Language Arts. 

 
TIER 2 
 
Tier 2 intervention is typically small student to staff ratio supplemental instruction. This supplemental              
instructional intervention ​is provided in addition to​, and not in place of, the core instruction provided in                 
Tier 1. For example, a student who is receiving Tier 2 intervention would be provided core instruction plus                  
20-30 minutes of supplemental interventions three to five days per week. Tier 2 interventions focus on the                 
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areas of student need or weakness that are identified in the screening, assessment, or progress               
monitoring reports from Tier 1.  Therefore, students are often grouped according to instructional need.  
 
In Tier 2, direct, systematic instruction provides more teacher-directed instruction, carefully structured and             
sequenced to an individual student, than was provided in Tier 1. The determination of a student’s                
achievement is well defined and mastery is achieved before moving on to the next step in the sequence.  

 
Progress monitoring occurs more frequently in Tier 2 and may vary from once every two weeks to once a                   
week using assessments that measure targeted skills. Periodic checks to ensure that the delivery of               
instruction was provided in the way it was intended (fidelity checks) are conducted for the purposes of                 
determining how closely the intervention or instruction is implemented to the way it was designed.  

 
The recommended length of time a student spends in the second tier of intervention will vary (it could be 
from 9 to 30 weeks), depending on such factors as the skill set to be learned, rate of student’s progress, 
whether the student is making adequate progress toward established intervention goal, the student’s age 
and/or developmental level. When progress monitoring of a Tier 2 intervention indicates lack of adequate 
response, alternatives will include: adjusting the intervention in terms of intensity, varying the instructional 
approach, etc. 
 

TIER 3 
 
Tier 3 intervention is designed for those students who demonstrate insufficient progress in Tier 2. ​Tier 3 is 
typically reserved for approximately one to five percent of students in a class who will receive more 
intensive instruction in addition to their classroom instruction.​ Tier 3 differs from Tier 2 instruction in terms 
of such factors as time, duration, group size, frequency of progress monitoring and focus. This tier 
provides greater individualized instruction in a small group setting (generally one to two students at a time, 
and anywhere from 30 to 60 minutes at a minimum of four days per week) with appropriate increase in 
duration and intensity. The progress of students at Tier 3 will be monitored more frequently to determine 
the student’s response to intervention. Instruction is provided by school personnel who are highly skilled 
or trained in the areas of academic need. The setting for Tier 3 intervention will be determined by the RtI 
Team. It is important to note that Tier 3 is considered supplemental instruction to Tier 1 and is not 
intended to replace Tier 1 instruction. Similar to Tier 2, school personnel will conduct regular fidelity 
checks to determine if the intervention was implemented the way it was intended. 
 
When a student requires an intervention beyond that provided to all students and begins receiving Tier 2 
intervention, parents will be notified in writing of the amount and nature of data that will be collected and 
the general education services that will be provided, strategies to increase the student’s rate of learning, 
and parent’s right to request an evaluation for special education programs and/or services.  See the 
appendix for the parental notification letter. 
 
 
4. REPEATED ASSESSMENTS OF STUDENT ACHIEVEMENT (PROGRESS 
    MONITORING) 
 

Quality Indicators for Progress Monitoring  
● Progress monitoring of student performance occurs across all tiers using designated procedures.  
● Measures are appropriate to the curriculum, grade level and tier level.  
● Data from progress monitoring are documented and analyzed.  
● A standardized benchmark is used to measure progress and determine progress sufficiency.  
● Teachers use progress monitoring from visual aids like graphs or charts to inform instructional 

effectiveness and the need for changes in instruction or intervention.  
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● Staff will receive training in the administration and interpretation of progress monitoring measures 
and the implications for instruction.  

● The district has designated reasonable cut points, and decision rules of the level, slope or 
percentage of mastery to help determine responsiveness and distinguish adequate from 
inadequate responsiveness.  

● When monitoring the progress of LEP/ELL students, the student’s progress is compared with the 
levels of progress demonstrated by peers from similar cultural and linguistic backgrounds who 
have received the interventions.  

 
Uses of Progress Monitoring Data 
 
There are different uses of data from progress monitoring within the different tiers of intervention. 
Data from progress monitoring in Tier 1 inform decision making about classroom instruction in two main 
ways: 

● Once a student has been initially identified as at-risk by screening procedures, progress monitoring 
can be used to determine the student’s progress in the general curriculum and confirm or refute 
initial screening results. 

● Analysis of average performance of all students combined and their rate of growth can assist 
teachers/administrators in determining the need for curricular and instructional change within the 
core curriculum. 

 
The primary purpose of progress monitoring in Tier 2 and beyond involves determining whether the 
intervention is successful in helping the student catch up to grade level expectations.  Data from progress 
monitoring in Tiers 2 and 3 inform decision-making regarding individual students’ responsiveness or lack 
of responsiveness in two ways: 

● Learning rate, or student’s growth in achievement or behavior competencies over time, compared 
to prior levels of performance and peer growth rates; and 

● “Levels of performance, or the student’s relative standing on some dimension of 
achievement/performance compared to expected performance either criterion-or 
norm-referenced).”  (NASDSE, May 2006) 

 
Data from progress monitoring should be used to inform student movement through tiers. For example, 
progress monitoring data obtained during the course of Tier 2 intervention should be analyzed for level of 
performance and growth status.  

● If student data reflect performance at or above benchmark, the student may return to Tier 1. 
● If the student is performing below benchmark, but making sufficient growth progress, the decision 

to continue Tier 2 intervention can be made.  
● If the student is performing below benchmark and demonstrates poor growth (i.e. 

under-responding), a change in the Tier 2 intervention or movement to a Tier 3 intervention may be 
considered. 

 
 
Tools for Progress Monitoring 
 
The assessment tools selected for progress monitoring should be specific to the skills being measured. 
For example, in reading, an appropriate progress monitoring tool would target the specific essential 
element(s) of reading with which an individual student is having difficulty, such as phonemic awareness, 
phonics, fluency, vocabulary and/or comprehension. 
 
The use of informal assessments during the course of instruction will help provide teachers with additional 
information on which to base instructional decisions. A combination of formal and informal, ongoing 
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assessments (checklists, reading inventories, running records) completed by teachers to monitor progress 
are recommended so that any one assessment is not the sole index of progress.  CBMs are a frequently 
used tool for formal norm-referenced progress monitoring.  
 
Additional and individual assessments may also be implemented to inform the nature of instruction that 
takes place in Tier 2 and beyond. 
 
 
Steps for Formal Progress Monitoring in BH-BL 
 
Formal progress monitoring involves the following steps: 
 

1. A benchmark for performance will be established by the RtI Team and/or RtI provider, based upon 
district approved norms. Please refer to the BH-BL RtI Intervention Level Criteria Chart for specific 
benchmark information.  Typically, a student at Tier 1 will have benchmarks set from Fountas and 
Pinnell.  However, students brought before the RtI Team may set benchmarks using CBM probes 
based on a specific targeted area.  In Tiers 2 and 3, students will be monitored by the RtI provider 
using CMB probes and other assessments.  The benchmark needs to be for the projected end of 
the instructional period, such as the end of the school year.  

2. Establish the student’s current level of performance.  
3. Draw an aim line from the student’s current level to the performance benchmark.  This picture 

represents the slope of the progress required to meet the benchmark. 
4. Monitor the student’s progress frequently. 
5. Analyze the data on a regular basis.  
6. Draw a trend line to validate that the student’s progress is adequate to meet the goal over time. 
7. Progress monitoring should occur not less than once every two weeks in Tier 2 and no less than 

once a week in Tier 3. 
 
 
5. APPLICATION OF STUDENT INFORMATION TO MAKE EDUCATIONAL  
    DECISIONS 

Quality Indicators for Data-Based Decision Making  
 

● Criteria are established to determine which students will be identified as “at risk” based upon 
screening.  

● Progress monitoring tools are identified indicating what skills will be measured and what types of 
data will be collected.  

● How long an intervention should be provided is determined before a decision is made about 
whether the student has or has not responded.  

● Number of data points needed to determine responsiveness to instruction is selected. 
● Frequency of data collection is determined for each tier.  
● The minimum level of progress needed that would signify the student’s responsiveness to 

intervention is determined.  
● Criteria or decision rules that determine a student’s movement between levels of intervention are 

determined.  
● The district team has established criteria to determine if a student is making sufficient progress 

over an appropriate period of time before a referral for a special education evaluation is made.  
● Determinations are made as to when and what specific data and information will be provided to 

student’s parents. 
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Burnt Hills-Ballston Lake Central Schools will use New York State Assessment results and end of year 
benchmark data to determine the appropriate intervention services for students.  Students can be 
provided intervention services either through a district wide Standard Protocol/Criteria OR through the 
recommendations of a Problem Solving Model- RtI Team.  
 
A Standard Protocol Model involves the provision of a research-validated intervention for a specific amount of                
time, duration and frequency (minutes per day, days per week, and number of weeks) with small groups of                  
students having similar needs. The Problem Solving Model involves an in depth analysis of skill deficits and                 
instructional and environmental variables that compromise a student’s reading performance (Shapiro, 2009).            
The RtI Team (formerly known as the PAT) would make recommendations for specific intervention services               
based on the needs of the individual students. 
 
 
6. IMPLEMENTING RTI WITH LIMITED ENGLISH PROFICIENT/ENGLISH 
    LANGUAGE LEARNERS (LEP/ELL) 

Quality Indicators for Data-Based Decision Making  
 

● Personnel with bilingual and ESL certification (teachers, related service providers, school 
psychologists, and administrators) are members of a district’s RtI design team and instructional 
support teams. 

● ESL is an integral part of core instruction for all LEP/ELL students, not an “intensive intervention” 
or additional tier in the RtI process. 

● ESL methodology and instruction is employed in all three tiers.  Native language instruction or 
support is provided when needed to help rule out limited English proficiency or lack of appropriate 
instruction as causes of learning difficulties. 

● Evidence based practices/interventions shown to be effective and validated for LEP/ELL students 
are used. 

● Interventions are adapted, implemented and revised as needed to reflect cultural and linguistic 
considerations and are based on sufficient data reflecting student results and program efficacy. 

● The performance of “true peers” (i.e., students with the same native language and culture and 
similar educational histories) is considered when setting benchmarks, monitoring progress and 
deciding whether a LEP/ELL student is responding adequately to instruction or needs more 
intensive intervention. 

● Research on second language development and the student’s history of first and second language 
development are considered when setting benchmarks, monitoring progress, and deciding whether 
a LEP/ELL student is responding adequately to instruction or needs more intensive intervention. 

 
 
7.  NOTIFICATION TO PARENTS 
 
Parents will be notified in writing and in a language or mode of communication they understand if their                  
child needs an intervention beyond that which is provided to all students in the classroom in an RtI                  
process. Parents will specifically be notified in writing:  
 

● how much and what kind of information (data) the school will collect to monitor the student’s 
progress;  

● the nature of the intervention/instructional support the student will receive; and  
● of the parent’s right to request an evaluation for special education services.  
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See Attached District RTI Overview Letter and Individual Student RtI Services Letter 
 
In the event a student is referred for an evaluation to determine if the student has a learning disability, the 
parent will have received appropriate data-based documentation of repeated assessments of 
achievement at reasonable intervals, reflecting formal assessment of student progress during instruction. 
(8NYCRR §200.4(j)(1)(ii)(b)) 
 
 
 

8. STAFF KNOWLEDGE AND SKILLS NECESSARY TO IMPLEMENT RTI 
    PROGRAMS 
 

Quality Indicators to Ensure Fidelity of Implementation  
 

● Professional development is provided by staff that are knowledgeable in the areas of early literacy, 
data-based decision making and progress monitoring.  

● Professional development is job embedded and ongoing and is part of the district’s overall 
professional development plan.  

● The district has identified strategies to evaluate the effectiveness of its RtI model and to make 
changes as necessary.  

● Administrative staff serves as instructional leaders to provide appropriate supervision and 
monitoring of the implementation of the RtI program.  

● Procedures are in place that assesses how accurately intervention and assessment procedures 
are followed.  

 
Fidelity of Implementation 
 
Existing research has documented that a major factor involved with unsuccessful interventions is a lack of                
or failure to implement the proposed intervention in the way it was intended. Fidelity addresses not only                 
the steps involved in an intervention, but also the integrity of screening and progress monitoring               
procedures as well. One way schools can ensure fidelity of implementation is to make sure staff receives                 
appropriate and sustained professional development relative to assessment procedures and interventions.           
Each school district must identify how it will provide staff with the appropriate professional development               
needed to ensure the fidelity of implementation of its RtI programs.  
 
To ensure fidelity of the process at the district level, refer to the attached appendix which outlines the RtI                   
Professional Development Plan for BH-BL Central School District. 
 
Instructional and Supervisory Staff 
 
All staff need basic instruction in the underlying concepts (e.g., early literacy, the five core elements of 
literacy instruction) in order to support the process.  In the case of literacy, instructional staff will need a 
greater depth of knowledge than non-instructional staff, but all staff will need to understand the basics to 
ensure that the system truly invests in literacy for all students. 
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Members of Instructional Decision-making Teams 
 
Individuals who will be participating in instructional decision-making teams should have a broad 
understanding of interventions and become highly skilled in data analysis, problem solving, and decision 
making in support of improving instructional programs for students referred to them. 
 
Strategies to Assess the Overall Effectiveness of the RtI Program 
 
The staff members at BH-BL will continue to evaluate their staff development needs on a yearly basis 
using a Needs Assessment.  The Needs Assessment will be reviewed yearly to help and create staff 
development opportunities to ensure that individuals within the building and/or district have a 
whole-picture understanding of the model, know what data can be collected to evaluate systemic 
implementation, and have the skill to understand and analyze the data. 
 
 
9. USE OF RTI IN THE DETERMINATION OF A LEARNING DISABILITY 
 

Quality Indicators for Use of RtI Data in a Learning Disability Determination  
● The determination of a student with a learning disability is based upon a comprehensive 

multidisciplinary evaluation. 
● Data based on the student’s response to scientific-based intervention is used as part of the 

individual evaluation information to determine if a student has a learning disability.  
● The CSE considers progress monitoring data that describes how a student responded to particular 

interventions of increasing intensity.  
● Student’s skill level and rate of learning relative to age/grade level standards and 

criterion-referenced benchmarks are considered.  
● Instructionally relevant evaluative data including curriculum-based measures regarding a student’s 

performance is considered.  
● Student information from the RtI process provides data-based documentation on whether the 

student has made sufficient progress to meet age or State-approved grade-level standards in the 
area of the suspected disability.  

● Teacher(s) providing RtI interventions participate in the CSE meeting to determine a student’s 
eligibility for special education.  

 
Criteria for Determining Learning Disability 
 
NYS has established criteria for the CSE to use when determining if a student has a learning disability.  
These criteria include consideration of data and instructional information obtained through an RtI process 
which provides important information to determine if a student needs to be referred for an individual 
evaluation to determine if the student has a learning disability.  Effective on and after July 1, 2012, a 
school district must have an RtI process in place as it may no longer use the severe discrepancy between 
achievement and intellectual ability to determine that a student in kindergarten through grade four has a 
learning disability in the area of reading. 
 
In making a determination of eligibility for special education, the CSE must determine that 
underachievement of the student is not due to lack of appropriate instruction in reading (including the five 
essential components), mathematics or limited English proficiency. The data from RtI can help to 
document that the reason for a student’s poor performance or underachievement is not due to lack of 
appropriate instruction or limited English proficiency.  The data from RtI can help to document that the 
reason for a student’s poor performance or underachievement is not due to lack of appropriate instruction 
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or limited English proficiency.  Along with other individual evaluation information, RtI data can yield 
important descriptive information about how children learn and why they may be having difficulties. 
 
When determining if a student has a learning disability, the data from multiple sources indicates that the                 
student, when provided appropriate instruction:  
 
1. does not adequately achieve grade level standards in the areas of reading and/or mathematics;  

and  
2. (a) is not making sufficient progress toward meeting those standards when provided with appropriate 
instruction consistent with an RtI model;  

or  
(b) exhibits a pattern of strengths and weaknesses in performance and/or achievement relative to age                

or grade level standards as found relevant by the CSE;  
and  

3. has learning difficulties that are not primarily the result of a visual, hearing or motor disability; mental 
retardation; emotional disturbance; cultural factors; environmental or economic disadvantage; or limited 
English proficiency. 
 
Process for Determining Learning Disability Using RtI Data 
 
While the data collected through an RtI process may be used as part of a student’s individual evaluation to                   
determine if a student has a learning disability, it may not be the sole source of information to make this                    
determination. A student suspected of having a learning disability must receive a comprehensive             
multidisciplinary evaluation. Consistent with section 200.4(b) of the Regulations of the Commissioner of             
Education, the individual evaluation must include a variety of assessment tools and strategies including a               
physical examination, a social history, other appropriate assessments as necessary, an individual            
psychological evaluation and an observation. The observation of the student can include information from              
an observation in routine classroom instruction done either prior to referral for an evaluation or after                
referral has been made.  
 
The student-centered data collected and information on instructional strategies used throughout an RtI             
process provides important information to inform the CSE about the student’s progress to meet age or                
State-approved grade-level standards. This data should include, but not be limited to:  

● data that demonstrates that the student was provided appropriate instruction delivered by 
qualified personnel including research-based instruction in reading;  

● progress monitoring data that describes how a student responded to particular interventions of 
increasing intensity;  

● instructional information on a student’s skill level and rate of learning relative to age/grade level 
standards or criterion-referenced benchmarks; and  

● evaluative data including CBM regarding a student’s performance that is useful and instructionally 
relevant.  

 
Written Report 
 
The CSE must prepare a written report documenting the eligibility determination of a student suspected of                
having a learning disability which must include the basis for how the decision was made and, if the student                   
has participated in an RtI process:  

● a thorough description of the instructional strategies used,  
● the student-centered data collected, and  
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● documentation that parents were notified when the student required an intervention beyond that 
provided to all students in the general education classroom, informing them about the amount and 
nature of student performance data that would be collected; the general education services that would 
be provided in the RtI program; strategies that would be used for increasing their child’s rate of learning 
and the parents right to refer their child for special education services.   

 
 
 
The BH-BL District Response to Intervention Committee recommends that the District adopt and support 
the implementation of: 
 

1. The Response to Intervention Plan, as outlined in the BH-BL Response to Intervention Document.  
2. A formal Response to Intervention Policy pursuant to Section 100.2 (ii) of the New York State 

Education Department Commissioner’s regulations.  
3. The current Response to Intervention Committee will meet three times during the 2012-13 school 

year to monitor and support the implementation of the District Response to Intervention Plan. 
 
 

BH-BL Central School District 
Principles for Response to Intervention 

 
● All students can learn at high levels with the proper blend of high quality classroom instruction, teamwork 

and  systematic support 
● All of our students are part of one proactive educational system 
● Instruction and interventions will originate from scientific, research-based programs 
● Use data and a problem solving method in all instructional and intervention decisions 
● Use data to celebrate team and student progress, and to inform and target instruction 
● Commitment to a strong professional development program to ensure effective instruction 
● Working together as a professional team including parents and other staff members to best support student 

growth 
● Strong administrative support 
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Initial Documentation Form for Student Referral to RtI Team 
*Information on this form should be current as of meeting date. 

 
 

Person(s) completing form:  
 
 

Date form Completed:  

Student Name:  
Address:  
Phone #: 
E-mail:  
 

Date of Birth:  

Teacher/School:  
 

Grade:  
 

Last Year’s Teacher:  
 

 
Describe this student’s general classroom behavior and work habits: 
Strengths​:  
 
 
 
 
 
 
 
Weaknesses:  
 
 
 
 
 
 
 

 
For academic referrals, how much time during the day does the student receive instruction in the 
area(s) of difficulty? 
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When have you observed the problem occur the most? 
 
 
 
 
 
 

 
 
Are there settings or situations in which the problem is less severe or minimized? If so, when? 
 
 
 
 
 
 
 
 

 
 
In addition to the core RTI team, is there any other staff whom you would like invited to the RTI 
team meeting? 
 
 
 
 
 
 

 
What would be the best days and times for a member of the RTI team to observe the student 
having the difficulties that you’ve described? 
 
 
 
 
 
 
 

 
Describe what you would like the student to be able to do that he/she is not currently doing: 
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Cumulative Record Review 
*Attendance: 
Days absent this year:  
 
Last year:  
 
Days tardy this year:  
Summer Program Attendance:  

Health Conditions:  
 

 

Other Schools Attended:  
 

 
 
 

 
  

Previous Retention(s): ​(please be specific as to 
documentation of retention or recommendation of 
retention)  
 
 

History​ of Special Ed. or AIS/RtI services 
prior to current school year:  
 
 
 
 
 
 
 
 
 
 

Parent Communication regarding student 
concern: ​(this ​MUST​ be completed prior to filling 
out remainder of referral) 
 
Date(s):  
 
Outcome/Comments:  
 
 
 
 
 

 
 

   

 

   

 

Services/Interventions the Student is Currently Receiving: 
ELA Instruction        min. x      days/wk 
 
☐ small group instruction in the classroom  
 
  
☐ AIS/RtI  
 
Other: 
 
 
 
 

Math Instruction      min. x      days/wk 
 
☐small group instruction in the classroom  
  
☐AIS/RtI 
 
Other: 
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☐ Counseling 
☐ Classroom Behavior Plan 
 
☐ OT/PT 
☐ Speech Improvement Services 
 
☐ Consult/Conference w/ gr. level special ed. 
Teacher 
☐ Tutoring 

☐ Functional Behavior Assessment (FBA) 
 
☐ ELL Services 
☐ Behavior Individual Plan (BIP) 
 
☐ Second Party Observation 
(Peer/Psych./Counselor)  
 
☐ Other: 
 
 

*If a service is being provided outside of school, please make note of it using an asterisks (i.e. tutoring). 
 

 
*Most Recent Grades/Assessments 

(please list current ​report card grades​ ​and​ ​specific assessments with their results  
i.e. F & P, Q.R.I., district assessments, NYS assessments, universal screening points, etc.) 

 
Reading:  
 
 
 
 
 
 

Math:  
 
 
 
 
 

Spelling:  
 
 
 
 
 
 
 

Social Studies:  
 

Writing:  
 
 
 
 
 
 
 

Science:  

Work Habits:  
 
 
 
 

Social Growth:  
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Suggested list of Interventions  

 
  Intervention Start Date End Date Frequency Outcome 

1 
Match materials to instructional level  i.e. Use 

of manipulatives 

      

 

                  

2 Modify instruction time                         

3 
Modify amount of grade level work (i.e. spelling 

words, fact practice) 

                        

4 

Increase task structure (i.e. teacher checks in 

with child throughout each step of the task 

including repeating directions, checking for 

comprehension of directions, etc.) 

                        

5 Mini-lesson on skills deficits                         
6 Decrease group size                         
7 Increase amount and type of cues and prompts                         

8 
Visual cues for instruction and/or 

transitions/schedule 

                        

9 Non-verbal cues                         
10 Repeat/rephrase directions                         
1 

 
Use varied instructional strategies 

                        

12 
Ask student to repeat directions (check for 

understanding) 

                        

13 Behavior Plan                          

14 
Pre-setting instruction, schedule changes, 

transitions etc. 

                        

15 
Correct errors immediately (monitor student 

understanding – provide immediate feedback) 

                        

16 
Pre-teach important concepts prior to 

instruction 

                        

17 Provide repeated practice                         
18 Access to computer (if available)                         
19 Use of graphic organizers                         
20 Study skills program                         
21 Frequent individual student conferencing                         
22                          
23                          
24                          

 
 
 
 

27 
 



 
 

Suggested List of Strategies 
 

  Strategies Start Date End Date Frequency Outcome 

1 

Classroom testing accommodations such 
as extended time, repeating directions, 
modifying format 

                        

2 

Assignment accommodations such as 
assignment notebook, study guide, extra 
grade opportunities, home school 
communication 

                        

3 Structured study-hall                         

Classroom    Strategies 

4 

Hard copy of teacher’s notes or notes from 
the board in addition to child’s attempt to 
take the notes 

                        

5 Peer tutoring for organization, studying, etc.     

6 

Assigned jobs in the classroom to 
encourage appropriate behavior and 
strengthen organizational skills 

                        

7 
Color coding and labeling of folders for 
student 

                        

8 
Modify text (i.e. highlighted texts, enlarged 
text, reduce items on page, etc.) 

                        

9 Frequent and scheduled parent contact                         

10 
Supply materials for home support (word 
wall, word ring, math counters) 

                        

11 Preferential seating                         

12                               

13                               

14                               

15                               

16                               

17                               

18                               

19                               

20                               

 
Attach any additional information you feel is important to identify this student’s educational needs  
(i.e. writing samples, behavioral plans, etc). 
 
Referring Teacher Signature____________________________ Date________________ 
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Burnt Hills - Ballston Lake School District 
 

RTI TEAM TEACHER INVITATION LETTER 
 
Dear Teacher:  
 
Currently the RTI Team meeting for _______________________ is scheduled to occur on _______________.             
During the meeting we will work collaboratively to develop an intervention plan that will promote               
improvements in your student’s academic performance, discuss ways to evaluate whether the interventions             
are effective, and to provide you with resources to conduct and evaluate the intervention.  
 
Prior to the meeting, we ask that you contact the student’s parent/guardian to inform them of the RtI Team                   
meeting.  During the meeting, please be prepared to discuss the following:  
 

➢ The student’s academic and social strengths and weaknesses.  
 

➢ Selection of academic/social emotional and/or physical abilities that need an intervention plan.  
 

➢ Review Tier I intervention data (please attempt at least two interventions, and bring a copy of your 
data.) 

 
➢ Incentives for which the student may be willing to work.  

 
The building principal, case manager or school psychologist will visit your classroom during the next week or 
so to collect additional information that will help in formulating your student’s intervention plan.  
 
Also, you have the responsibility of helping the parent/guardian of your student to complete the RTI Parent 
Information Form. This is a form to be completed in order to provide the RTI Team with additional information 
for the student’s intervention plan.  Please place a copy of the RTI Student Information Form in the  
Principal’s mailbox.  A copy will be distributed to members of the team prior to the meeting.  
 
Following the RTI Team meeting, your case manager will meet with you again to insure that you have all the 
resources necessary to implement and to monitor the effectiveness of the intervention plan.  
 
 
Sincerely,  
 
 
 
 
cc/ Building principal 

Case manager 
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Charlton Heights Elementary Stevens Elementary Pashley Elementary 
170 Stage Road 25 Lakehill Road 30 Pashley Road 
Ballston Lake, NY  12019 Ballston Lake, NY 12019 Glenville, NY 12302 
Tim Sinnenberg, Principal Ralph Rothacker, Principal Jill Bonacio, Principal  

 
 

 

 

 

September 2012 
 
 
Dear Parents/Guardians: 
 

The New York State Education Department has mandated schools to provide Response to 
Intervention services to ensure that all students meet the New York State assessments and 
standards.  The Burnt Hills-Ballston Lake Central School District believes in providing 
an education that is responsive to the individual needs of each student.  This year, we are 
implementing a ​Response to Intervention Program (RtI) ​that will allow us to 
continuously monitor each student’s progress toward expected literacy and mathematics 
goals.  This is a three-tiered approach with varying levels of support.  Assessment results 
determine which students qualify for extra support as outlined in their program.  Through 
RtI, teachers will collect data that will help them make instructional decisions for their 
students.  The purpose of RtI is to provide appropriate learning experiences for all 
students. 

 
In the first tier (Tier I) the classroom teacher will use a variety of strategies and materials 
to promote successful learning.  If a student is not making adequate progress as 
evidenced by our on-going assessments, the teacher may choose to present the student to 
the Response to Intervention Team.  This team meets to develop a plan to provide 
appropriate intervention for students who are not making expected progress.  When the 
team determines that a student needs additional support, Tier II interventions are 
implemented.  During a Tier II level of service, a RtI specialist will provide additional 
instruction in small and/or large group settings in addition to the instruction that is being 
delivered by the classroom teacher.  

 
Many students respond well to Tiers I and II and will not need additional intervention.  In 
the event that a student needs more intensive instruction beyond what is provided in Tiers 
I and II, the student will move to a Tier III program, which provides the most frequent 
and intensive instruction found in a general education setting. 

 
Please feel free to contact your child’s classroom and/or RTI teacher(s) if you have any 
questions.  We are looking forward to a productive year working with you and your child. 

 
Sincerely, 

 
School Principal 
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Charlton Heights Elementary Stevens Elementary Pashley Elementary 
170 Stage Road 25 Lakehill Road 30 Pashley Road 
Ballston Lake, NY  12019 Ballston Lake, NY 12019 Glenville, NY 12302 
Tim Sinnenberg, Principal Ralph Rothacker, Principal Jill Bonacio, Principal  

 
 
Dear Parents/Guardians: 
 

Occasionally, students experience difficulties in school for a variety of reasons.  Each 
school in the district has a Response to Intervention (RtI) Team, mandated by New York 
State Law, that is available to work with the teacher and, if necessary, the parent to 
discuss student needs.  The RtI Team meets at the request of the teachers to discuss 
strategies and ideas which can be implemented in the classroom.  The RtI Team provides 
assistance for the staff to handle a variety of student needs through recommendations, 
encouragement and support. 

 
At Burnt Hills-Ballston Lake Central Schools, the team of professionals represents 
various perspectives with whom teachers may discuss concerns about a child’s academic, 
social/emotional and physical abilities.  Outcomes of these discussions may result in 
suggestions regarding accommodations which can be employed in regular education 
settings that would assist the child in day-to-day functioning.  Other referrals may be 
directed to the speech/language therapist, psychologist, Response to Intervention 
teachers, social worker, OT/PT specialist, nurse or outside counselor or physician, where 
appropriate. 

 
As part of the process, the RtI Team would like to gather information about your child 
prior to meeting.  Attached is a parent information form for you to complete.  Please 
return the completed form to the classroom teacher as soon as possible. 

 
The classroom teacher, and/or other staff from the school will contact you after the 
meeting to discuss recommendations. 

 
Thank you very much for your feedback. 

 
Sincerely, 
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BURNT HILLS-BALLSTON LAKE CENTRAL SCHOOLS 
 

 
 
 

 

Child’s Name:  
 
Child lives with: Relationship: 

 
 
If both parents work, who cares for the child while working?   

  
 
 

Is your child under the care of a physician for a medical problem?  ___ Yes   ___ No  
(​If yes, please describe​):  
 

Has your child had any problems with ​hearing​? Yes No 
Has your child had any problems with ​vision​? Yes No 
 
Please describe treatment for hearing or vision problems: 

 
 
Is your child taking any medication(s)?  ___ Yes  ___ No 
(​If yes, please list and report the reason for taking medication​):  
 
Are there any significant factors related to your child’s birth?  ___ Yes   ___ No  
(​If yes, please identify​):  
 
Did your child show any significant developmental delays in the past?   ___ Yes   ___ No  
(​If yes, check all that apply​)   ___ Speech  ___ Motor   ___ Social   ___ Physical 
Explain:  
 
Does your child require special accommodations?   ___ Yes   ___ No 
(​If yes, check all that apply​)   ___ Diet   ___ Building accessibility   ___ Physical   ___ Other 
Explain:  
 
Does your child receive services outside the school setting?   ___ Yes   ___ No  
(​If yes, check all that apply​)   ___ Speech   ___ Physical Therapy   ___ Counseling   Other 
Explain:  
 
 
 
 
 
Describe your child’s grades up to now (low, average, superior): 

 
 
Has your child received tutoring or been in any special programs to help with schoolwork?  If so, explain: 
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Describe your child’s typical homework experience (i.e., How much time does your child spend on homework on a typical evening? 
How often does your child request assistance? Describe their study environment): 

  
 

 
 
Have any important changes occurred within the family during the last two years?  
(​Check all that apply​) __Moves  __Births  __Deaths  __Illnesses __Separations  __Divorce  __Job Changes 
 
Do any family members have learning difficulties? __ Yes  __No  
If yes, please explain:  
 
Are you experiencing any problems or difficulties with your child at home?​: 

 
 
What activities does your child participate in at home?​ ​(​Check all that apply, and place an * next to any category in which your child 
engages in more than one hour daily​) 
  __ Watches television 
 

__ Reads books 
 

__ Listens to music 
 

  __ Plays electronic games 
 

__ Plays with others 
 

__ Spends time on computer 
 

 __ Participates in sports 
 

__ Sleeps more than usual  
 

__ Prefers to be alone 
 

 
Describe your child’s strengths:  

 
 
Subjects/areas of special skills or talent: 

 
 
What behaviors are frequently displayed by your child at home? (​Check all that apply​) 
  __ Is honest 
 

__ Gets along with siblings 
 

__ Withdraws 
 

  __ Is helpful 
 

__ Follows adult requests 
 

__ Argues/Disobeys 
 

  __ Is responsible 
 

__ Has mood swings/depression 
 

__ Conveys frustration 
 

  __ Respects others 
 

__ Feels anxious 
 

__  Feels less capable/negative self talk 
 

 
What methods of discipline are used at home? (​Check all that apply​) 
  __ Rewards for good behavior 
 

__ Assigned responsibilities 
 

__ Time out 
 

  __ Verbal praise 
 

__ Early bedtime 
 

__ Spanking 
 

  __ Special privileges 
 

__ Removal of privileges 
 

_ Extra chores 
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How does your child respond to discipline at home? (​Check all that apply​) 
  __ Becomes obedient 
 

__ Throws tantrums 
 

__ Refuses to obey 
 

  __ Withdraws 
 

__ Cries 
 

__ Throws or breaks things 
 

  __ Blames others 
 

__ Hits and/or kicks 
 

__ Other _______________ 
 

 
 
Are there any concerns the school needs to be aware of?  

 
 

 
What suggestions could you give the school to help your child?  

 
 
Describe your child’s typical day before and after school:  

 

 

Describe your child’s friendships​:  

 

Please share any rewards or consequences you have found effective at home​: 

 

 

Please share any other information that you think may be helpful for us to better understand your child: 

 
 
 

 
Signature of Person Completing Form Date 
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Student’s Name: 
Grade:  

 

Review Date:  
Review of:  ☐ ​Tier 1 progress          ​ ☐  ​Tier 2 progress          ​☐ ​Tier 3 progress 

Team Members in 
attendance: 

  
  
  
  
  

 
Review of Referral - Define problem in specific terms:

 

Review of Tier       Intervention 

Performance level before intervention:  
 

 
 

Level of performance after intervention: 

(Attach graph of progress monitoring if applicable) 
 
 
 

Is current intervention effective? 
 

☐ ​ Yes                            ​☐  ​No 
 

Intervention status-check one: 

☐ ​ ​Concern addressed, student meeting grade level expectations  Reduce services/continue to monitor 

☐ ​ ​Student progressing, but needs more time with interventions at this 
tier 

continue at current level of intervention 

☐ ​ ​Student still experiencing difficulty and needs more intense 
interventions 

Go to next level and increase level of support 
(i.e. frequency/duration/reduce group size)  

Comments/Team Notes​: 
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☐ ​Tier 1 Intervention Plan​ ​   ​☐ ​Tier 2 Intervention Plan​    ​☐ ​Tier 3 Intervention Plan 
 

Targeted Goals  
(define in specific & 
measureable terms what 
the team expects the 
student to achieve)  

 
 
 
 
 

 
 

 
 

Tier       
 

 

Intervention/Strategy to  
help student achieve goal:  

Staff 
delivering 

service 

Start 
Date 

End 
Date 

Frequency Outcome 

 
 
 
 

     

   

 
 
 
 
 

     

   

 
 
 
 
 

     

   

 
 
 
 

     

 
 

Progress Monitoring 
 

Explain method used for collecting data to determine if interventions are effective ​:  
 
 
 
Person responsible for progress monitoring​: 
 
 

 

Start date of 
intervention plan:  
 

Person responsible 
for notifying parents 
of interventions: 

 
By:  ☐ Phone     ☐ letter/email  
 
      ​  ​☐ Other: ​                            

 

Date for review of Tier 
     ​ plan 
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Charlton Heights Elementary Stevens Elementary Pashley Elementary 
170 Stage Road 25 Lakehill Road 30 Pashley Road 
Ballston Lake, NY  12019 Ballston Lake, NY 12019 Glenville, NY 12302 
Tim Sinnenberg, Principal Ralph Rothacker, Principal Jill Bonacio, Principal  

 
 

 

 

 

Date ___________________ 
 
 
Dear Parents/Guardians: 
 

The Burnt Hills-Ballston Lake Central School District offers an Early Intervention 
Reading Program that is available for our first grade students.  This program provides 
reading instruction for your child by our reading specialists and trained teaching 
assistants.  Students are given extra reading instruction five times a week to support 
effective reading strategies.  This program is in addition to classroom reading instruction.  

 
Based on classroom teacher recommendation and the results of the screening done by the 
reading specialist, we believe your child would benefit from the Early Intervention 
Reading Program.  Should you have any questions, please feel free to talk to your child’s 
classroom teacher or the Response to Intervention reading specialist. 

 
Sincerely, 
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Charlton Heights Elementary Stevens Elementary Pashley Elementary 
170 Stage Road 25 Lakehill Road 30 Pashley Road 
Ballston Lake, NY  12019 Ballston Lake, NY 12019 Glenville, NY 12302 
Tim Sinnenberg, Principal Ralph Rothacker, Principal Jill Bonacio, Principal  

 
 

 

 

 

Date: _________________ 
 
 
Dear Parents/Guardians: 
 

We recently assessed your child, and we feel that he/she no longer requires our support in 
the Early Intervention Reading Program.  We are so pleased that your child is doing so 
well!  Thanks for your hard work and support of the program. 

 
It will be important to continue to read nightly with your son/daughter to ensure 
continued reading, writing and spelling growth.  Keep in mind that there will be less 
support in school, so your support is imperative. 

 
We will continue to keep in contact with the classroom teacher about your child’s 
progress.  If we feel that more support is needed in school in the future, you will be 
notified.  Feel free to contact me if you have any questions, concerns or comments. 

 
Sincerely,  

 
 

Charlton Heights Reading/RtI Teachers 
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Charlton Heights Elementary Stevens Elementary Pashley Elementary 
170 Stage Road 25 Lakehill Road 30 Pashley Road 
Ballston Lake, NY  12019 Ballston Lake, NY 12019 Glenville, NY 12302 
Tim Sinnenberg, Principal Ralph Rothacker, Principal Jill Bonacio, Principal  

 
 

 

 

 

Date:  _________ 
Dear Parent, 

 
Student Name: _________________________ 

 
The New York State Education Department has mandated schools to provide Response to Intervention (RtI) services to 

students in an ongoing effort to ensure that all students meet the New York State learning 
standards.  The Burnt Hills-Ballston Lake Central School District has implemented a ​Response to 
Intervention Program​ that allows us to continuously monitor each student’s progress toward 
expected literacy goals.  This is a three-tiered approach with varying levels of support: 

 
➢ Tier 1: the classroom teacher will use a variety of strategies and materials to promote successful 

learning.  If a student is not making progress as evidenced by on-going assessments, the teacher 
may choose to present the student to the Response to Intervention Team.  This team meets to 
develop a plan to provide appropriate intervention for students who are not making expected 
progress.  When the team determines that a student needs additional support, Tier 2 
interventions are implemented. 

➢ Tier 2: a RtI specialist will provide additional instruction in small and/or large group settings in 
addition to Tier 1 instruction.  In the event that a student needs more intensive instruction beyond 
what is provided in Tiers 1 and 2, the student will move to a Tier 3 program. 

➢ Tier 3: a RtI specialist will provide frequent and intensive instruction in a small group in addition to 
what is provided in Tier 1. 

 
A building level Response to Intervention team has reviewed your child’s assessment data and has determined that 

he/she qualifies for Tier 2 support services in order to better prepare him/her to meet the New 
York State standards in literacy. 

 
The following assessments were reviewed in order to make this decision.  Recommendations from the classroom teacher 

and RtI specialist were also taken into account. 
 

● Fountas and Pinnell Benchmark Assessment System 
● District 1​st​ Grade Reading Assessment 
● DIBELS Oral Reading Fluency Assessment 
● Classroom Performance/Report Card Grades 

 
                          Tier 2 RtI services will be offered beginning _______________________________________. 

 
If you have any questions, please call the office and ask to speak with your child’s Reading/RtI Specialist.  Our goal in 

providing these services is to help your child successfully meet the New York State Standards. 
 

                          Sincerely’ 
  
                          ​Charlton Heights 
                                Reading/RtI Specialists 

                           Parent Information Letter-Tier II 
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Charlton Heights Elementary Stevens Elementary Pashley Elementary 
170 Stage Road 25 Lakehill Road 30 Pashley Road 
Ballston Lake, NY  12019 Ballston Lake, NY 12019 Glenville, NY 12302 
Tim Sinnenberg, Principal Ralph Rothacker, Principal Jill Bonacio, Principal  

 
 

 

 

 

Date:  _________ 
 
                                           Dear Parent, 
 

Student Name: _________________________ 
 
The New York State Education Department has mandated schools to provide Response to Intervention (RtI) services to students in an 

ongoing effort to ensure that all students meet the New York State learning standards.  The Burnt 
Hills-Ballston Lake Central School District has implemented a ​Response to Intervention Program​ that allows 
us to continuously monitor each student’s progress toward expected literacy goals.  This is a three-tiered 
approach with varying levels of support: 

 
➢ Tier 1: the classroom teacher will use a variety of strategies and materials to promote successful learning.  If 

a student is not making progress as evidenced by on-going assessments, the teacher may choose to 
present the student to the Response to Intervention Team.  This team meets to develop a plan to provide 
appropriate intervention for students who are not making expected progress.  When the team determines 
that a student needs additional support, Tier 2 interventions are implemented. 

➢ Tier 2: a RtI specialist will provide additional instruction in small and/or large group settings in addition to 
Tier 1 instruction.  In the event that a student needs more intensive instruction beyond what is provided in 
Tiers 1 and 2, the student will move to a Tier 3 program. 

➢ Tier 3: a RtI specialist will provide frequent and intensive instruction in a small group in addition to what is 
provided in Tier 1. 

 
A building level Response to Intervention team has reviewed your child’s assessment data, as well as progress monitoring data from 

the RtI specialist and has determined that he/she qualifies for Tier 3 support services in order to better 
prepare him/her to meet the New York State standards in literacy. 

 
The following assessments were reviewed in order to make this decision.  Recommendations from the classroom teacher and RtI 

specialist were also taken into account. 
 

● Fountas and Pinnell Benchmark Assessment System 
● District 1​st​ Grade Reading Assessment 
● DIBELS Oral Reading Fluency Assessment 
● Classroom Performance/Report Card Grades 

 
                             Tier 3 RtI services will be offered beginning _________________________________________. 

If you have any questions, please call the office and ask to speak with your child’s Reading/RtI Specialist.  Our goal in providing these 
services is to help your child successfully meet the New York State Standards. 

 
                          Sincerely, 

 
 
 
                                                   Charlton Heights 

                                                   Reading/RtI Specialists 

 
Parent Information Letter-Tier III 
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Burnt Hills – Ballston Lake Central Schools 
Mr. Patrick McGrath, Superintendent of Schools 

 
Tim Sinnenberg Charlton Heights Elementary School 
Principal 170 Stage Road 

Charlton, New York 12019 
518-399-9141 ext. 5500 
518-399-0227 fax 

 
Date:  _________ 
 
 
Dear Parent, 
 
The New York State Education Department has mandated schools to provide Response to Intervention (RtI) services to 
students in an ongoing effort to ensure that all students meet the New York State learning standards.  The Burnt 
Hills-Ballston Lake Central School District has implemented a ​Response to Intervention Program​ that allows us to 
continuously monitor each student’s progress toward expected literacy goals.  This is a three-tiered approach with varying 
levels of support: 
 

➢ Tier 1: the classroom teacher will use a variety of strategies and materials to promote successful 
learning.  If a student is not making progress as evidenced by on-going assessments, the teacher 
may choose to present the student to the Response to Intervention Team.  This team meets to 
develop a plan to provide appropriate intervention for students who are not making expected 
progress.  When the team determines that a student needs additional support, Tier 2 
interventions are implemented. 

➢ Tier 2: a RtI specialist will provide additional instruction in small and/or large group settings in 
addition to Tier 1 instruction.  In the event that a student needs more intensive instruction beyond 
what is provided in Tiers 1 and 2, the student will move to a Tier 3 program. 

➢ Tier 3: a RtI specialist will provide frequent and intensive instruction in a small group in addition to 
what is provided in Tier 1. 

 
Based on frequent progress monitoring, your child, __________________________, no longer requires Tier 2 support 
services in order to satisfactorily meet the established New York State Standards in literacy. 
 
This is a wonderful success and we congratulate your child and you for your efforts! 
 
Your child will continue to receive Tier 1 instruction in the classroom and his/her progress will continue to be monitored. 
Should this progress monitoring show that your child needs additional support, he/she will be brought to the building level 
RtI team for further consideration.  Feel free to contact us if you have questions, concerns or comments. 
 
Sincerely, 
 
 
Charlton Heights Reading/RtI Specialist 
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Burnt Hills – Ballston Lake Central Schools 
Mr. Patrick McGrath, Superintendent of Schools 

 
Tim Sinnenberg Charlton Heights Elementary School 
Principal 170 Stage Road 

Ballston Lake, New York 12019 
518-399-9141 ext. 3500 
518-399-0343 fax 

 
Date:  _________ 
 
 
Dear Parent, 
 
The New York State Education Department has mandated schools to provide Response to Intervention (RtI) services to 
students in an ongoing effort to ensure that all students meet the New York State learning standards.  The Burnt 
Hills-Ballston Lake Central School District has implemented a ​Response to Intervention Program​ that allows us to 
continuously monitor each student’s progress toward expected literacy goals.  This is a three-tiered approach with varying 
levels of support: 
 

➢ Tier 1: the classroom teacher will use a variety of strategies and materials to promote successful 
learning.  If a student is not making progress as evidenced by on-going assessments, the teacher 
may choose to present the student to the Response to Intervention Team.  This team meets to 
develop a plan to provide appropriate intervention for students who are not making expected 
progress.  When the team determines that a student needs additional support, Tier 2 
interventions are implemented. 

➢ Tier 2: a RtI specialist will provide additional instruction in small and/or large group settings in 
addition to Tier 1 instruction.  In the event that a student needs more intensive instruction beyond 
what is provided in Tiers 1 and 2, the student will move to a Tier 3 program. 

➢ Tier 3: a RtI specialist will provide frequent and intensive instruction in a small group in addition to 
what is provided in Tier 1. 

 
Based on frequent progress monitoring, your child, __________________________, no longer requires Tier 3 support 
services in order to satisfactorily meet the established New York State Standards in literacy. 
 
This is a wonderful success and we congratulate your child and you for your efforts! 
 
Your child will begin to receive Tier 2 support from the RtI specialist and will continue to receive Tier 1 instruction in the 
classroom. His/her progress will continue to be monitored.  Should this progress monitoring show that your child needs 
additional support or no longer requires Tier 2 support, he/she will be brought to the building level RtI team for further 
consideration.  Feel free to contact us if you have questions, concerns or comments. 
 
Sincerely, 
 
 
Charlton Heights Reading/RtI Specialists 
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Example of an RtI graph of data collected through CMB’s 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

43 
 


